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This report summarises the progress made in the Northern Alliance Raising 
Attainment in Literacy, Language and Communication workstream as of July 
2019. 
 

 

18/19 End of Year Report Summary – Key Points: 
 
From the evaluations of teachers, schools senior managers, educational psychologists and 

allied health professionals (AHPs) in a survey in March 2019 (N=330), and Primary 1 

classroom practitioners (N=240) during the Emerging Literacy Networks in April and May 

2019, it would be reasonable to summarise: 

 Practitioners who reported longer engagement with the Emerging Literacy networks have 

greater self-reported knowledge, understanding and skills, and greater perceived benefits of 

networking on professional learning, in comparison to those who have not engaged as long. 

 Practitioners have reported that the Emerging Literacy Networks have facilitated significant 

changes in their practice, based on research informed approaches to learning and teaching 

that lead to improved outcomes for children.  

 The Emerging Literacy Networks have successfully supported classroom practitioners with 

differentiation of literacy, language and communication in their classroom – 93% of 

classroom practitioners agreed or strongly agreed with the statement. 
 

 

From the summary data of a sample of Primary 1 pupils across the Northern Alliance in 

June 2019 (Sample size: N=3,805 in English Phonological Awareness, N=79 in Gaelic 

Phonological Awareness and N=3,309 in Pre-Handwriting Skills), it would be reasonable to 

summarise: 

 Almost all children have developed secure early phonological awareness skills that 

contribute to success in reading and spelling, and pre-handwriting skills that lead to efficient 

handwriting instruction. 

 Over three quarters of children in both English (77%) and Gaelic (76% NB low Gaelic 

sample size) have secure phonemic awareness skills, the skills that research suggests are 

most critical to children’s manipulation of the phonic code to decode (read) and encode 

(spell).  

 

 

From the summary data of a sample of Primary 1 pupils (N=130) across four schools, using 

the standardised Diagnostic Test of Word Reading Processes (DTWRP): 

 Focussing on phonological awareness skills for all children is worthwhile, that improving 

phonological awareness reduces the poverty-related attainment gap.   

 For some children, filling developmental gaps requires more time and input than can be 

done in a single year of school. 
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18/19 End of Year Report – Future Recommendations: 
 

 

Recommendation 1 
In order for the Emerging Literacy workstream to be sustained at local level, and for local 
authorities and health boards to support Early Learning and Childcare (ELC) settings and schools 
to embed a whole setting/ school approach to literacy, language and communication, the 
multiagency partnership group for each local authority and health board should develop clear 
terms of reference to drive forward the strategic (3 year) and operational (1 year) sustainability 
plans created and agreed in 2019. In areas where plans are yet to be confirmed, this should be a 
priority. 
 
 

Recommendation 2 
In an effort to raise attainment and address the ‘gaps’ in foundational literacy skills, practitioners in 
schools should:  
o use the screening and observation tools, and the associated learning resources to identify 

children’s strengths and areas for development;  
o develop children’s phonological awareness alongside the teaching of phonics and children’s 

pencil control skills as a precursor to handwriting and;  
o monitor and track children’s ongoing progress in their early literacy, language and 

communication development.  
Progress should be monitored as part of ongoing quality assurance. 
 
 

Recommendation 3 
In order for schools to effectively embed the principles of a developmental approach to literacy, 
language and communication across the Early Level, networks of practice should be coordinated 
at local level, driven by the multiagency partnership group and supported by Lead Practitioners. 
The workstream lead should provide Local Authority Lead Practitioners with network content to 
enable two years of networking, prior to and alongside engaging with the whole-school literacy, 
language and communication toolkit. 
 
 

Recommendation 4 
In an effort to address the poverty related attainment gap practitioners and schools should engage 
with the Northern Alliance Principles of Effective Phonics Teaching to evaluate their current 
approaches to the early teaching of reading and spelling, and support differentiated phonological 
awareness instruction, based on children’s strengths and gaps in phonological awareness, 
alongside differentiated systematic instruction of grapheme-phoneme correspondences.  
 

 

James Cook –  

Quality Improvement Officer: Northern Alliance  

July 2019 

  

https://northernalliance.scot/2017/06/northern-alliance-principles-of-effective-phonics-teaching/
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1. Background to 2018/2019 End of Year Report – July 2019 
 

 

The Northern Alliance Phase 2 Regional Improvement Plan is aligned to the priorities for Scottish 

Education detailed within the National Improvement Framework1: 

• PRIORITY 1: to improve attainment for all, particularly in 

literacy and numeracy 

• PRIORITY 2: to improve the learning progress of every child, 

by reducing inequality in education 

• PRIORITY 3: to improve children and young people’s health 

and wellbeing 

• PRIORITY 4: to improve employability skills and sustained 

positive school leaver destinations for all young people. 

 

The Emerging Literacy 18/19 Workstream Improvement Plan, aligned to priority 1, was 

developed as a multiagency collaborative approach between and by practitioners in early learning 

and childcare (ELC) settings and schools, educational psychologists (EPs), occupational 

therapists (OTs) and speech and language therapists (S&LTs). The Emerging Literacy 18/19 

Workstream Improvement Plan detailed the collaborative professional learning opportunities for 

frontline education practitioners and the planned system improvements to enable sustainability of 

the approach in an effort to raise attainment and reduce inequality.  
 

There were five drivers detailed in the Emerging Literacy 18/19 Workstream Improvement Plan 

which contribute to the Scottish Government’s Stretch Aims set out within the The 2018 National 

Improvement Framework and Improvement Plan2: 

 Collaboration through networking 

 Communication 

 Leadership 

 Philosophy and pedagogy 

 Service partnerships. 

 

To enable this during the 2018/2019 session, it was identified by practitioners that they would 

benefit from: 

 networks which provide time to reflect on how to support the assess-plan-teach cycle 

 opportunities to strengthen teacher judgement through collaborative networking 

 support in embedding the principles of the approach as a whole-school. 

                                                           
1
 Scottish Government National Improvement Framework website: https://beta.gov.scot/policies/schools/national-

improvement-framework/.  
 
2
 Scottish Government (2017). 2018 National Improvement Framework and Improvement Plan for Scottish Education. Crown 

Copyright, Edinburgh: http://www.gov.scot/Resource/0052/00528872.pdf  
 

Figure 1.1 - National Improvement Framework: Drivers; Scottish Government (2016) 

https://northernalliance.scot/wp-content/uploads/2019/07/NA_RAILLC_ImplementationPlan_18_19-FINAL.pdf
https://beta.gov.scot/policies/schools/national-improvement-framework/
https://beta.gov.scot/policies/schools/national-improvement-framework/
http://www.gov.scot/Resource/0052/00528872.pdf
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Progress in the five drivers of the plan are monitored through the analysis of: 

 case studies 

 children’s progress in foundational literacy skills 

 ongoing evaluation with education and health practitioners 

 teacher judgement information through ‘Achievement of CfE Levels’. 

 

The previous reports for the workstream can be accessed on the following links: 
 

Academic Session Links to Reports 

2016/2017 Reports 

 December 2016 Interim Report 
 March 2017 Interim Report 
 July 2017 End of Year Report 

 

2017/2018 Reports 

 November 2017 Interim Report 
 March 2018 Interim Report 
 July 2018 End of Year Report 
 

2018/2019 Reports 
 December 2018 Interim Report 

 

 

The purpose of this end of year report (July 2019) is to: 

 

 outline the Emerging Literacy model of professional learning and support for 2018/2019  
 

 provide an analysis of pupil level performance data 
 

 provide an analysis of practitioner evaluation data  
 

 outline the strategic (3 year) and operational (1 year) sustainability planning at local 

authority and health board level 
 

 outline the recommendations for the 2019/2020 session.  
 

  

https://highlandliteracy.files.wordpress.com/2016/11/northern-alliance-literacy-interim-report-december-20162.pdf
https://highlandliteracy.files.wordpress.com/2017/02/northern-alliance-literacy-interim-report-march2017.pdf
https://highlandliteracy.files.wordpress.com/2017/07/northern-alliance-literacy-final-report-july20171.pdf
https://highlandliteracy.files.wordpress.com/2017/11/northern-alliance-raillc-interim-report-november-2017_final.pdf
https://highlandliteracy.files.wordpress.com/2018/02/northern-alliance-raillc-interim-report-march-2018-final.pdf
https://highlandliteracy.files.wordpress.com/2018/07/northern-alliance-raillc-final-report-july-2018-final.pdf
https://highlandliteracy.files.wordpress.com/2018/12/Northern-Alliance-RAILLC-Interim-Report-December-2018.pdf
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In the 2018/2019 Interim Report, published in December 2018, there were six recommendations 

made for the remainder of the session. The progress in these recommendations as of July 2019: 

RAG STATUS: Not Started Yet    In progress    Completed   
 

Recommendation 
RAG 

Status 
Progress 

Recommendation 1: 
To enable ongoing sustainability in taking a developmental 
approach to Emerging Literacy at a local level beyond the 
2018/2019 session, a proposal to increase the number of 
Lead Practitioners in each local authority should be drafted 
by the Northern Alliance Emerging Literacy Local Authority 
Key Links and shared with the Regional Improvement 
Forum. 
 

Completed 

The number of Lead Practitioners has been 
reviewed at the individual local authority 
(LA)/ health board (HB) planning for 
sustainability sessions.  

Recommendation 2: 
A collaborative next steps plan at local authority and health 
board level should be developed to support sustainability of 
the approach into the 2019/2020 session. 
 

In 
progress 

LA and HB sustainability sessions have 
been facilitated by the workstream lead and 
Scottish Government Allied Health 
Professional (AHP) Lead for Children and 
Young People. These sessions have 
supported the development of strategic (3 
year) and operational (1 year) plans. 
 

Recommendation 3: 
The developing guidance of Emerging Literacy in Early 
Learning and Childcare should prioritise the development of 
earlier phonological awareness skills through 
developmentally appropriate play experiences, rhymes, 
songs and stories. 
 

Completed 

The Emerging Literacy in Early Learning 
and Childcare Toolkit was launched on 
24/06/19. This sits as part of the whole-
school literacy, language and 
communication professional learning 
resource. 

Recommendation 4: 
Children’s progress in foundational literacy skills should 
continue to be tracked as an ongoing process by 
practitioners, using the information to inform the planning of 
learning, teaching and assessment. Practitioners should be 
further supported to triangulate this information with 
observations and holistic assessment to further their 
understanding and teacher judgement of progress within and 
through the Curriculum for Excellence (CfE) Levels. 
 

Completed 

The 18/19 network sessions used the 
Early Level Literacy and English 
Progression Framework to support 
teacher judgement, linked to foundational 
literacy skill development. The senior 
manager sessions (April – June 2019) 
supported quality assurance of a 
developmental approach, with ongoing 
tracking of development a key theme. 

Recommendation 5: 
Guidance to support schools in taking a whole-school 
approach to Emerging Literacy through the school 
improvement plan should be developed and shared through 
the Emerging Literacy networks. The networks should 
enable cross-school collaboration, working alongside allied 
health professionals and educational psychologists to embed 
the principles of Emerging Literacy from early learning and 
childcare onwards. 
 

In 
progress 

Practitioners had access to six network 
sessions to support collaboration at three 
levels – locality, year group and buddy 
networks. The senior manager sessions 
were designed to support strategic (3-5 
year) and operational planning (1 year) in a 
whole-school approach to literacy, language 
and communication, linked to the whole-
school toolkit (launching August 2019). 

Recommendation 6: 
Working in collaboration between local authorities and health 
boards across the Northern Alliance, and with colleagues in 
Education Scotland, case studies which detail how those 
involved in the workstream have taken a developmental 
approach to emerging literacy should be developed and 
shared. Case studies should focus on how the leadership of 
change and the impact on pedagogy better outcomes for 
children. 
 

In 
progress 

Case Studies developed as part of Lead 
Practitioners creating, testing and reviewing 
materials for the whole-school literacy, 
language and communication toolkit will be 
launched in August 2019 as part of the 
whole-school toolkit. School case studies, in 
conjunction with Education Scotland, have 
not yet been created. 

 
 

 

https://highlandliteracy.files.wordpress.com/2018/12/Northern-Alliance-RAILLC-Interim-Report-December-2018.pdf
https://highlandliteracy.com/taking-a-developmental-approach-to-emerging-literacy-in-early-learning-and-childcare-elc/
https://highlandliteracy.com/taking-a-developmental-approach-to-emerging-literacy-in-early-learning-and-childcare-elc/
https://highlandliteracy.com/early-level-progression-august-2018/
https://highlandliteracy.com/early-level-progression-august-2018/
https://highlandliteracy.com/early-level-progression-august-2018/
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2. Emerging Literacy Model of Professional Learning and Support 
 

The Emerging Literacy Workstream has been designed to facilitate collaboration between 

practitioners within and across Northern Alliance local authorities and health boards through 

research informed pedagogy. The workstream’s collaboration takes a number of forms: 
 

 Local authorities and health boards work collaboratively to share their knowledge and 

understanding of the components which contribute to the development of literacy, language 

and communication skills, and how to support this in an education context. 
 

 Networks of practice at local authority level enable practitioners to collaborate through 

developing collective efficacy in taking a developmental approach to Emerging Literacy. 

Regular opportunities to collaborate throughout the year are designed to empower 

practitioners to develop peer to peer education. 
 

 Online collaboration through utilising platforms (e.g. VScene and Microsoft Teams) provides 

practitioners with mechanisms to share practice across local authorities in the Northern 

Alliance. 
 

Change Model 

The Emerging Literacy Workstream’s change model (Figure 2.1) has been developed using the 

components of change outlined by Michael Fullan3: 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 2.1 – Emerging Literacy Workstream Change Model  

                                                           
3
 Fullan, M (2008). The six secrets of change. San Francisco: Joseey-Bass. 

 

Developing new knowledge, understanding and skills enables practitioners to 

engage in new practices which have an impact on children’s outcomes. This 

leads to new beliefs about the impact/ outcomes of the change. 

New Beliefs 
Through ongoing collaboration at the local networks, practitioners share the impact of taking a 
developmental approach to Emerging Literacy on their practice and the outcomes for children. 

 

New Practices 
Practitioners apply the new knowledge/ skills/ resources in practice. Practitioner networks provide 

opportunities to reflect on how this supports learning, teaching and assessment. 
 

New Knowledge/ Understanding/ Skills 
Education and health practitioners collaborate to create resources which support foundational 

literacy skills and can be used practically in classrooms. New learning is developed through a 
combination of face to face/ online collaboration and engagement with online resources. 
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2018/2019 Model of Support 
 

To support school improvement during the 2018/2019 session the workstream lead, alongside the 

local authority and health board key contacts, has: 

 designed and facilitated the ongoing collaborative professional learning networks 

 provided bespoke school support through school visits, practitioner observations, professional 

learning and facilitating cross-school collaboration 

 facilitated senior management strategic (3-5 year) and operational (1 year) improvement 

planning sessions to support a whole-school approach to literacy, language and 

communication. 
 

The network structure is the primary mechanism in facilitating collaboration between: 

 teacher to teacher 

 teacher to educational psychologist/ occupational therapist/ speech and language therapist 

 school to school and  

 service to service collaboration.  
 

As the approach has been embedded across the Northern Alliance, the local networks of practice 

have provided the platform to: 

 identify areas of development  

 input into the creation of resources 

 reflect on the impact of knowledge/skills/resources on practice and outcomes for children. 
 

In 2018/2019 there have been three levels of networking at local authority level: 

1. Lead Practitioner Networks – these networks have been led by the Education Lead 

Practitioners within local authorities. Prior to the networks Lead Practitioners worked 

collaboratively with the workstream lead. These networks promoted collaboration between 

practitioners in their first, second and third year of taking a developmental approach to 

Emerging Literacy, creating an ethos where practitioners could learn from the experiences of 

one another. 
 

2. Year Group Networks – these networks were led by the workstream lead, with support from 

educational psychologists, occupational therapists and speech and language therapists in the 

development of content and some aspects of delivery. These networks aimed to build on 

practitioners’ understanding of the key components of taking a developmental approach to 

Emerging Literacy, promoting collaboration between practitioners at a similar stage in their 

professional development in taking a developmental approach to Emerging Literacy. 
 

3. Buddy Group Networks – in Buddy Group Networks schools were organised into small 

groups, organised by schools in terms of locality, cluster or associated school group. These 

networks aimed to provide collaboration across a small group of schools in developing their 

whole-school approaches to literacy, language and communication. 
 

The network locality overview can be found in the 2018/2019 December 2018 Interim Report. 

 

https://highlandliteracy.files.wordpress.com/2018/12/Northern-Alliance-RAILLC-Interim-Report-December-2018.pdf
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The networks between August 2018 and June 2019 have included the following themes:  

 

Network 
Number and 

Date 

Network 
Type 

Year 1 of networks 
during 18/19 

Year 2 of 
networks during 

18/19 

Year 3 of 
networks during 

18/19 

Network 1 
August/ 
September 2018 
 

Lead 
Practitioner 
Network 

Combined Year 1, Year 2 and Year 3 network. Focus on: 
 ongoing data analysis to support the assess-plan-teach 

cycle 
 using the Northern Alliance Early Level Progression to 

support learning and teaching 
 introduction to the Pencil Control Concepts toolkit. 

 

Network 2 
October/ 
November 2018 
 

Year Group 
Network 

Year 1 – Focus on: 
 adult/ child 

interaction 
 whole-school 

approach to 
vocabulary 

 questioning 
development. 
 

Year 2/ Year 3 – Focus on: 
 Handwriting – the foundations and 

building blocks: Pencil Control 
 “What makes an Early Level writer?” 

Network 3 
January 2019 
 
 

Buddy 
Group 
Network 

Buddy Network Groups: Focus on: 
 ongoing progress in foundational literacy skills 
 taking a whole-school approach to Emerging Literacy. 

Network 4 
February/ March 
2019 
 

Lead 
Practitioner 
Network 

Combined Year 1, Year 2 and Year 3 network. Focus on: 
 using texts to play and talk together 
 “What makes an Early Level reader and writer?” 

Network 5 
April/ May 2019 
 
 

Year Group 
Network 

Year 1 – Focus on: 
 working memory 

– an introduction 
 information 

carrying words 
 a working 

memory friendly 
classroom. 
 

Year 2/ Year 3 – Focus on: 
 adult/child interaction 
 information carrying words 
 a working memory friendly classroom. 

Network 6 
June 2019 
 
 

Buddy 
Group 
Network 

Buddy Network Groups – Focus on: 
 the research: phonological awareness as part of the 

teaching of phonics for reading and spelling 
 ongoing tracking of foundational literacy skills: supporting 

the P1 to P2 transition 
 Achievement of CfE Levels 
 a whole-school approach to literacy, language and 

communication. 
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Planning for Sustainability 

a) Local Authority and Health Board Level 
 

Key to future sustainability in taking a developmental approach to Emerging Literacy beyond the 2018/ 
2019 session, in addition to investing in Lead Practitioners at local authority level, local authorities and 
health boards have identified their collective next steps to support practitioners and schools to become self-
sustaining in the approach that they’re taking. One of Ready to Act4’s five ambitions is early intervention 
and prevention. Through working collaboratively across health and education, universal elements of service 
delivery have been identified as part of the Emerging Literacy workstream. The Scottish Government’s 
National Lead for Allied Health Professionals (Children and Young People) has provided ongoing support, 
working alongside the workstream lead to facilitate service level education and health sustainability. 

 

Local Authority/ 
Health Board 

Sustainability Planning between August 2018 and 
June 2019  

Proposed future 
sustainability planning 

Aberdeen City 
NHS Grampian 

 November 2018: Multiagency education/health landscaping 
 February 2018: Grampian local authority/health board 

collaboration for sustainability 
 May 2019: Development of strategic (3 year) and 

operational (1 year) multiagency sustainability plan. 

Multiagency group agreed 
May 2019 to take forward 
strategic and operational plan 
at local authority/ health board 
level. 

Aberdeenshire 
NHS Grampian 

 November 2018: Multiagency education/health landscaping 
 February 2018: Grampian local authority/health board 

collaboration for sustainability 
 June 2019: Health board professionals reviewed progress 

and identified next steps. 

Strategic (3-5 year) and 
Operational (1 year) plan to 
be developed and confirmed 
to support sustainability. 
 

Argyll and Bute 
NHS Highland 

 August 2018: Initial meeting with Allied Health Professional 
(AHP) team leads 

 October 2018: Sharing of learning session with speech and 
language therapy (S&LT) team 

 May 2019: Development of strategic (3 year) and 
operational (1 year) multiagency sustainability plan. 

 June 2019: 19/20 network plan developed with lead 
practitioners. 

Multiagency group agreed 
May 2019 to take forward 
strategic and operational plan 
at local authority/ health board 
level. 
 

Highland 
NHS Highland 

 October 2018: Multiagency education/health landscaping 
 March 2019: Education and health professionals reviewed 

progress and identified next steps 
 May 2019: Emerging Literacy identified as a priority within 

the local authority pedagogy plan. 

Strategic (3-5 year) and 
Operational (1 year) plan to 
be developed and confirmed 
to support sustainability. 
 

Moray 
NHS Grampian 

 February 2018: Grampian local authority/health board 
collaboration for sustainability 

 March 2019: Education and health professionals reviewed 
progress and identified next steps 

 July 2019: Development of strategic (3 year) and operational 
(1 year) multiagency sustainability plan. 

Multiagency group agreed 
July 2019 to take forward 
strategic and operational plan 
at local authority/ health board 
level. 
 

Shetland 
NHS Shetland 

 January 2019: Multiagency education/health landscaping 
 April 2019: Multiagency professional learning session 
 May 2019: Development of strategic (3 year) and 

operational (1 year) multiagency sustainability plan. 

Multiagency group agreed 
May 2019 to take forward 
strategic and operational plan 
at local authority/ health board 
level. 

Western Isles 
NHS Western 

Isles 

 May 2019: Education and health professionals reviewed 
progress and identified next steps 

 July 2019: Development of strategic (3 year) and operational 
(1 year) multiagency sustainability plan. 

 

Multiagency group agreed 
July 2019 to take forward 
strategic and operational plan 
at local authority/ health board 
level. 

                                                           
4
 Scottish Government (2016) Ready to Act website: https://www.gov.scot/publications/ready-act-transformational-plan-

children-young-people-parents-carers-families/. Last accessed: 30/11/18 

https://www.gov.scot/publications/ready-act-transformational-plan-children-young-people-parents-carers-families/
https://www.gov.scot/publications/ready-act-transformational-plan-children-young-people-parents-carers-families/
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Recommendation 1 

In order for the Emerging Literacy workstream to be sustained at local level, and for 

local authorities and health boards to support Early Learning and Childcare (ELC) 

settings and schools to embed a whole setting/ school approach to literacy, 

language and communication, the multiagency partnership group for each local 

authority and health board should develop clear terms of reference to drive forward 

the strategic (3 year) and operational (1 year) sustainability plans created and 

agreed in 2019. In areas where plans are yet to be confirmed, this should be a 

priority. 

 

 

Planning for Sustainability 

b) School Level 
 

In August 2019 the Northern Alliance whole-school literacy, language and communication platform 

will be launched. This will include four areas of development to support schools in taking a whole-

school approach to literacy, language and communication. 

o Taking a developmental approach to Emerging Literacy in Early Learning and Childcare 
o Taking a developmental approach to 

Emerging Literacy in Primary 1 
o Supporting children beyond Primary 1 

with gaps in their foundational literacy 
skills 

o Taking a whole-school approach to 
literacy, language and communication. 

 
The senior manager sessions that took place 
between April 2019 and June 2019 were designed to support strategic (3-5 year) and operational 
(1 year) school improvement planning around the four areas above. 
 
The Early Learning and Childcare Toolkit launched in June 2019. The toolkit has been 
designed to support ELC settings through self-facilitated professional learning in taking a 
developmental approach to Emerging Literacy in ELC. The online modules are designed so that 
settings can work through them at a pace that is appropriate to them as part of their ongoing self-
evaluation and improvement planning. Each module is designed to be engaged with individually, 
with practitioners exploring the principles of that module in practice in the weeks following 
engagement with the online training. Individual local authorities, through the multiagency local 
authority and health board planning sessions, have explored how they will support collaboration 
across ELC settings using the tool. 
 
To support the continuation of collaboration and professional learning through networks, a suite of 
network materials are being created in July 2019, and will be shared with Local Authority 
Education Lead Practitioners in August 2019 to support the delivery of networks. The coordination 
of networks will sit at local authority level. 

https://highlandliteracy.com/taking-a-developmental-approach-to-emerging-literacy-in-early-learning-and-childcare-elc/
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The Whole-School Literacy, Language and Communication toolkit will launch in August 2019. This 
will include a suite of professional learning resources for schools that have engaged with the 
Emerging Literacy networks to develop a whole-school approach to literacy, language and 
communication. These resources can be used as part of the school’s strategic (3-5 year) and 
operational (1 year) improvement planning alongside the Northern Alliance Audit Tool and the 
ADKAR Model of Change. The eight areas of 
professional learning within the toolkit are: 

 Adult/child Interaction Key Messages 
 Concrete to Abstract Thinking (Blank) 
 Emerging Literacy Introduction 
 Pre-Teaching Vocabulary 
 Sequence and Narrative Skills 
 Supporting Handwriting Development 
 Supporting Phonological Awareness 
 Supporting Working Memory. 

 
Senior managers identified their priorities with regards to the use of the whole-school toolkit 
through the senior manager sessions that took place between April 2019 and June 2019. This 
information was shared with the multiagency local authority and health board partnership groups. 

 
 

 
 
 

  

https://highlandliteracy.files.wordpress.com/2019/06/naemerging-literacy-whole-school-approach-audit-tool.docx
https://highlandliteracy.files.wordpress.com/2019/06/9.-adkar-model-school.pdf
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3. Outcome data – Measuring Foundational Skills 
 

Teachers across the Northern Alliance that have been part of the Emerging Literacy Networks 

have been supported to assess and plan for children’s strengths and gaps in the foundational 

literacy skills which research shows have the greatest impact on later outcomes. 
 

Data collection and analysis: Outcomes for Children and Young People 
 

In September 2018, Primary 1 practitioners from each of the schools used the Phonological 

Awareness Screen and Continuum and the Pre-Handwriting Continuum to identify a baseline of 

their children’s foundational skills in reading and writing. Following this, practitioners were 

supported through the local networks to analyse their data and plan for children’s learning, 

matched to their stage in development. The data analysis networks were designed to enable peer 

learning; practitioners who were in their second/third year of the workstream were able to support 

those who were in their first, whilst also analysing their own data with a new cohort. In the local 

authorities where the local Allied Health Professional (AHP) and Educational Psychology (EP) 

teams attended, they also supported the data analysis. Practitioners tracked children’s ongoing 

foundational literacy skills development throughout the 2018/2019 session. In June 2019 

practitioners recorded children’s end of session progress in Phonological Awareness and Pre-

Handwriting. 
 

Where information is known, this report also details the outcomes for children linked to deprivation. 

Scottish Index of Multiple Deprivation (SIMD) information has been used. The five SIMD quintiles 

have been used in this report.  
 

The breakdown of responses from June 2019: 
 

Submission 

Breakdown:  
 

Breakdown by deprivation 

June 2019 

SIMD 
Q1 

(most 
dep) 

SIMD 
Q2 

SIMD 
Q3 

SIMD 
Q4 

SIMD 
Q5 

(least 
dep) 

English: Phonological 
Awareness  
 

3,805 366 817 729 888 935 

Gaelic: Phonological Awareness 
 

79 No SIMD information available 

Pre-Handwriting:  
 Fine Motor 
 Scissor 
 Pre-writing/ Pencil Control  
 

3,309 320 746 625 735 768 

Figure 3.1 – Overview of Data Collection – June 2019 

 
 

https://highlandliteracy.files.wordpress.com/2017/07/practiceguidanceresearch.pdf
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Phonological Awareness Skills  
 

 
Figure 3.2 – Phonological Awareness Skills – English: June 2019 

 

The collated English Medium phonological awareness data (Figure 3.2) has indicated that: 

 By June 2019 almost four in five (77%) of Primary 1 children had secure phonemic awareness 

skills. These are the skills which underpin reading and spelling words using the phonic code. 

The July 2018 End of Year Report summarised that 78% of Primary 1 children at the end of 

the 2017/2018 academic session had secure phonemic awareness skills. It would be 

reasonable to summarise that there is a trend emerging in children’s phonemic awareness 

skills at the end of primary 1 when phonological awareness is planned for as part of the 

teaching of the phonic code to decode (read) and encode (spell). Shapiro and Solity (2016)5 

summarised that children with good phonological awareness skills tend to be better readers 

than children with poorer phonological awareness skills. 
 

 
Figure 3.3 – Phonological Awareness Skills – Gaelic: June 2019 

 

The collated Gaelic Medium phonological awareness data (Figure 3.3) has indicated that: 

 By June 2019 almost four in five (76%) of Primary 1 children had secure phonemic awareness 

skills. Whilst the sample size for Gaelic is significantly smaller than English, the average 

demonstration of phonemic awareness across both English and Gaelic is broadly comparable.  
 

There is less research published around Gaelic Phonological Awareness than there is for English 

Phonological Awareness. It should be noted that rhyme is less prevalent in Gaelic than in English.  

                                                           
5
 Shapiro, L. R., & Solity, J. (2016). Differing effects of two synthetic phonics programmes on early reading development. British 

Journal of Educational Psychology, 86(2), 182–203., which has been published in final form at 
http://dx.doi.org/10.1111/bjep.12097. 

https://highlandliteracy.files.wordpress.com/2018/07/northern-alliance-raillc-final-report-july-2018-final.pdf
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Phonological Awareness Skills (English): Comparison by Deprivation 
 

 
Figure 3.4 – Phonological Awareness – Comparison by Deprivation: June 2019 

 

The collated phonological awareness data linked to deprivation (Figure 3.4) has indicated that: 
 

 In June 2019, in the earlier skills of Listening and Attention, Auditory Discrimination and 

Auditory Memory, the average scores in each quintile were broadly comparable between 

children living in the most deprived areas (quintile 1) and the least deprived areas (quintile 5). 

 

 In June 2019, the average scores in Syllable Blending and Syllable Detection across each 

quintile were broadly comparable between children living in the most deprived areas (quintile 1) 

and the least deprived areas (quintile 5). 

 

 By June 2019, the highest average gaps between children living in the most deprived areas 

(quintile 1) compared with those living in the least deprived areas (quintile 5) were in Phoneme 

Blending (13%) and Phoneme Segmentation (14%), two of the phonemic awareness skills that 

support children’s application of the phonic code to decode (read) and encode (spell).  
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Figure 3.5 – Phonological Awareness: Average Scores/12 by Deprivation: June 2019 

 

 
Figure 3.6 – Phonological Awareness: Phonemic Awareness by Deprivation: June 2019 

 

The collated phonological awareness data linked to deprivation (Figure 3.5 and Figure 3.6) has 

indicated that: 
 

 In June 2019 the gap in average phonological awareness scores was 0.5 between children 

living in the most deprived (quintile 1) and least deprived (quintile 5) areas.  
 

 Children living in the least deprived areas (quintile 5) have stronger phonemic awareness on 

average than children living in the least deprived areas (quintile 1). There is a 13% gap 

between children living in the most and least deprived areas. 
 

In order to target the gaps in phonological awareness, children with more gaps in phonological 

awareness require additional practice to support and improve their phonological awareness 

development alongside teaching of the phonic code to decode (read) and encode (spell). 
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Pre-Handwriting Skills 

 
Figure 3.7 – Pre-Handwriting – Fine Motor Skills: June 2019  

 
 

 
Figure 3.8 – Pre-Handwriting – Scissor Skills: June 2019 
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Figure 3.9 – Pre-Handwriting – Pencil Control/ Pre-writing Skills: June 2019  

 

The collation of pre-handwriting data (Figure 3.7, Figure 3.8 and Figure 3.9) has indicated that: 
 

 By June 2019 almost all children (98%) demonstrated their ability to use their tripod grasp, 
an underpinning foundation for handwriting development. 
 
 

 In June 2019, out of a possible 7, the average score for scissor skills was 6.6. 
 

 Almost all children (97%) demonstrated secure pencil control/ pre-writing skills which 
included copying shapes which involved one movement, e.g. a circle, and copying shapes 
which involved multiple movements, e.g. an ‘x’, – skills foundational to the formation of 
letters. 
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Pre-Handwriting: Comparison by Deprivation  
 

 
Figure 3.10 – Pre-Handwriting – Fine Motor Skills by deprivation: June 2019 

 

 
Figure 3.11 – Pre-Handwriting – Scissor Skills by deprivation: June 2019 
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Figure 3.12 – Pre-Handwriting – Pencil Control/ Pre-writing Skills by deprivation:  

June 2019 
 

 
Figure 3.13 – Pre-Handwriting – Tripod Grasp by deprivation: June 2019 
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Figure 3.14 – Pre-Handwriting – Pencil Control by deprivation: June 2019 

 

The pre-handwriting data linked to deprivation (Figure 3.10, Figure 3.11, Figure 3.12, Figure 

3.13 and Figure 3.14) has indicated that: 
 

 By June 2019 the average percentage of children that demonstrated their ability to use their 
tripod grasp, an underpinning foundation for handwriting development, was broadly 
comparable across each of the SIMD quintiles. 
 
 

 By June 2019 the average score for scissor skills was broadly comparable across each of 
the SIMD quintiles. 
 

 By June 2019 the average percentage of children that demonstrated secure pencil control/ 
pre-writing skills which included copying shapes which involved one movement, e.g. a 
circle, and copying shapes which involved multiple movements, e.g. an ‘x’, – skills 
foundational to the formation of letters, was broadly comparable across each of the SIMD 
quintiles. 

 

Recommendation 2 
In an effort to raise attainment and address the ‘gaps’ in foundational literacy skills, 

practitioners in schools should:  

o use the screening and observation tools, and the associated learning resources to 

identify children’s strengths and areas for development;  

o develop children’s phonological awareness alongside the teaching of phonics and 

children’s pencil control skills as a precursor to handwriting and;  

o monitor and track children’s ongoing progress in their early literacy, language and 

communication development.  

Progress should be monitored as part of ongoing quality assurance. 
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4. Practitioner Evaluations  
a) March 2019 Evaluation 

 

An online evaluation was sent to practitioners from education and health that attend the Emerging 

Literacy networks. This evaluation was designed to provide feedback on the self-reported impact 

of the Emerging Literacy networks on practitioner development and practice. 

330 practitioners from across the Northern Alliance contributed to the March 2019 practitioner 
evaluation: 

o 91% of respondents agreed or strongly agreed that the Emerging Literacy networks have 
increased their knowledge, understanding and skills; 

 

o 88.5% of respondents agreed or strongly agreed that working with other practitioners at the 
Emerging Literacy networks has been beneficial to their professional learning. 

 
In comparing the responses across the three years – 

 Year 1: New to Emerging Literacy networks in 2018/2019 
 Year 2: Second year of Emerging Literacy networks in 2018/2019 
 Year 3: Third year of Emerging Literacy networks in 2018/2019 –  

the following analysis of the data was tested and conclusions were drawn: 
 
Question:  Is there a difference between year cohorts in regards to self-reported impact of the 
networks on the development of knowledge and skills, and perceived benefits of networking on 
professional learning? 
 
Answer: A significant effect was found within self-reported ratings of development of knowledge 
and skills. Year 2 was greater than Year 1, and Year 3 was greater than Year 1 & 2. These results 
were statistically significant. In regards to the perceived benefits of networking on professional 
learning, Year 1 and Year 2 did not differ. However, Year 3 was significantly greater than Years 1 
and Year 2.   

 
In summary, practitioners who reported longer engagement with the Emerging Literacy networks 
have greater self-reported knowledge, understanding and skills, and greater perceived benefits of 
networking on professional learning, in comparison to those who have not engaged as long. 
 
o 90% of respondents reported that they would attend Emerging Literacy networks the 

following session if the sessions were offered. Of those that opted for further sessions, the 
suggested content they identified was on: 

 consolidating knowledge and understanding already developed 
 creating texts 
 family learning and engagement 
 moderation and ‘Achievement of a Level’ 
 whole-school approach to literacy, language and communication. 

 
This was used to create the 19/20 network overview with Education Lead Practitioners. The 
workstream lead is creating materials for Lead Practitioners to use during the 2019/2020 session. 
These will be shared with multiagency local authority/ health board groups in August 2019. 

https://highlandliteracy.files.wordpress.com/2019/06/na-emerging-literacy-draft-19_20-nw-structure.pdf
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b) April/ May 2019 Network Evaluation 

 

As part of the Northern Alliance Emerging Literacy Networks in April and May 2019, evaluations 

were undertaken to collect data on: 

 the impact of the Emerging Literacy Networks in changing practice 

 the impact of the Emerging Literacy Networks in supporting the effective differentiation of 

literacy, language and communication – a key aim of the networks 

 the development of knowledge, understanding and skills in individual network sessions. 

 

The impact of the Emerging Literacy Networks in changing practice 

 

240 classroom practitioners reflected on four statements that support proficiency in reading and 

writing – once self-reporting practice prior to attending the Emerging Literacy Networks and once 

having attended the Emerging Literacy Networks. 

 

Prior to attending the Emerging 
Literacy Networks 

 
 

Statement 

After attending the Emerging 
Literacy Networks 

1 
Never 

2 
Rarely 

3 
Some of 
the time 

4 
Almost 
all of 

the time 

1 
Never 

2 
Rarely 

3 
Some of 
the time 

4 
Almost 
all of 

the time 

27% 21% 34% 18% 

I plan for, assess and track 
phonological awareness as 
part of the ongoing teaching 
and learning of phonics and 

spelling. 
 

0% 1% 17% 82% 

16% 36% 40% 8% 
I plan for explicit vocabulary 

instruction. 
 

1% 8% 59% 32% 

11% 23% 52% 14% 
I plan for developmentally 
appropriate questioning. 

 
0% 4% 49% 47% 

19% 29% 38% 14% 

I plan for and assess pencil 
control skills as part of the 

ongoing learning and teaching 
of handwriting. 

 

0% 4% 27% 69% 

Figure 4.1 – Practitioner Evaluation of Key Statements: April/ May 2019 
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Practitioners’ self-reflection on practice (Figure 4.1) suggests, having attended the networks: 

 more than four in five (82%) practitioners plan for ongoing phonological awareness 

development ‘almost all of the time’ following engagement with the networks, in comparison 

with 18% prior to engagement; 

 more than nine in ten (91%) practitioners plan for explicit vocabulary instruction ‘some of 

the time’ or ‘almost all of the time’ following engagement with the networks, in comparison 

with less than half (48%) prior to the engagement; 

 almost half (47%) of practitioners plan for developmentally appropriate questioning ‘almost 

all of the time’ following engagement with the networks, in comparison with less than one 

sixth (14%) prior to engagement; 

 almost seven in ten (69%) practitioners plan for pencil control skills ‘almost all of the time’ 

following engagement with the networks, in comparison with less than one sixth (14%) prior 

to engagement. 

 

The impact of the Emerging Literacy Networks in supporting the effective differentiation 

 

Classroom practitioners reflected on the perceived impact that the Emerging Literacy Networks 

had on supporting differentiated literacy, language and communication instruction. 

 

 1 
Strongly 
disagree 

2 
Disagree 

3 
Somewhat 
disagree 

4 
Somewhat 

agree 

5 
Agree 

6 
Strongly 

agree 

Attending the Emerging Literacy 
networks has supported the 
effective differentiation of 
learning and teaching of literacy 
in my classroom. 

0% 0% 0% 7% 35% 58% 

Figure 4.2 – Practitioner Evaluation of Differentiation: April/ May 2019 

 

Based on classroom practitioners’ self-reflection of the correlation between the Emerging Literacy 

Networks and differentiation of literacy, language and communication (Figure 4.2), it would be 

reasonable to summarise that the Emerging Literacy Networks have successfully supported 

classroom practitioners with differentiation of literacy, language and communication in their 

classroom – 93% of classroom practitioners agreed or strongly agreed with the statement.  

 

Recommendation 3 

In order for schools to effectively embed the principles of a developmental approach to 

literacy, language and communication across the Early Level, networks of practice should 

be coordinated at local level, driven by the multiagency partnership group and supported 

by Lead Practitioners. The workstream lead should provide Local Authority Lead 

Practitioners with network content to enable two years of networking, prior to and 

alongside engaging with the whole-school literacy, language and communication toolkit. 

  



Northern Alliance 
Raising Attainment in Literacy, Language and Communication 

2018/2019 – 18/19 End of Year Report: July 2019 

25 | P a g e  
 
 
 

 

5. Taking a developmental approach to Emerging Literacy in P1 – 

the impact on Reading 
 

In both the senior manager sessions and the sixth network practitioners explored the ‘What does 

taking a developmental approach to Emerging Literacy look like in Primary 1?’ overview. 

The overview was created to support classroom practitioners and senior managers self-evaluating 

and quality assuring the principles of taking a developmental approach to Emerging Literacy. 

Following collaboration with Dr Laura Shapiro from Aston University during a learning visit to the 

Northern Alliance in April 2019, it was identified that an evaluation of children’s reading 

development, using the Diagnostic Test of Word Reading Processes (DTRWP) standardised 

assessment, be conducted to evaluate the impact of taking a developmental approach to 

Emerging Literacy on children’s outcomes in reading. 

 

The DTWRP was used with 130 children from four schools that had embedded the principles of a 

developmental approach to Emerging Literacy in their P1 classes as per the Primary 1 overview. 

Figure 5.1 provides the breakdown by quintile linked to SIMD. 

 

 Quintile 1 
(Q1) 

Quintile 2 
(Q2) 

Quintile 3 
(Q3) 

Quintile 4 
(Q4) 

Quintile 5 
(Q5) 

School A 
N=0 
(0%) 

N=13 
(72%) 

N=2 
(%) 

N=1 
(6%) 

N=2 
(11%) 

School B 
N=10 

(38.5%) 
N=0 
(0%) 

N=15 
(57.6%) 

N=1 
(3.9%) 

N=0 
(0%) 

School C 
N=0 
(0%) 

N=0 
(0%) 

N=0 
(0%) 

N=30 
(66.7%) 

N=15 
(33.3%) 

School D 
N=16 

(39.0%) 
N=6 

(14.6%) 
N=4 

(9.8%) 
N=15 

(36.6%) 
N=0 
(0%) 

TOTAL 
N=26 
(20%) 

19 
(15%) 

21 
(16%) 

47 
(36%) 

17 
(13%) 

 Figure 5.1 – Breakdown of DTWRP Assessments Conducted by SIMD Quintile 

 

The DTWRP provides a standardised measure of reading performance using three subscales: 
 

o Regular Word Reading which conform to the grapheme-phoneme correspondence (GPC) 

rules of the language; 
 

o Exception Word Reading which do not conform to these grapheme-phoneme 

correspondence rules; 
 

o Non-word Reading which are pronounceable sequences of letters that do not exist as real 

words in the language. 

 

The scales of most interest at this age are the non-word and regular word scales as these give an 

indication of how well children are reading using phonic principles. 

https://highlandliteracy.files.wordpress.com/2019/06/draft-emerging-literacy-in-p1.pdf
https://highlandliteracy.files.wordpress.com/2019/06/draft-emerging-literacy-in-p1.pdf
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Using grapheme-phoneme correspondences (GPCs) to decode depends in part on underlying 

phonological awareness (PA) skills, which is one reason why a developmental approach to 

Emerging Literacy places emphasis on the development of these through the differentiation of 

formal reading instruction depending on individual PA skills. 

The 2018/2019 December 2018 Interim Report published the phonological awareness data at 

Primary 1 entry. This baseline data for the Northern Alliance showed stark differences in 

development of PA between the Scottish Index of Multiple Deprivation (SIMD) quintiles.  The end 

of year data shows that these differences are still there but have narrowed considerably.  In the 

four schools that used the DTWRP, the percentages of children relatively secure in PA as of June 

2019 for the five quintiles are shown in Figure 5.2 below: 

SIMD quintile % of children scoring 10+ out of a possible 12 on PA scale 

Q1 69 

Q2 79 

Q3 62 

Q4 94 

Q5 94 

Figure 5.2 - % of children relatively secure in Phonological Awareness by SIMD quintile 

Figure 5.3 shows the overall average scores on the DTWRP by SIMD quintiles. 

 
Figure 5.3 – DTWRP Average Scores by SIMD quintile  

 

With relatively small samples, interpretation can only be indicative.  All quintiles have average 

scores within the “average” range of the test, but quintile 1 (Q1 – most deprived) has more 

children performing below, or well-below average than quintile 5 (Q5 – least deprived). 

 

 

https://highlandliteracy.files.wordpress.com/2018/12/Northern-Alliance-RAILLC-Interim-Report-December-2018.pdf
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The results become clearer if looked at through the lens of phonological awareness scores.  

Comparing the children in each quintile who have relatively secure PA, we find no poverty related 

attainment gap.  The small differences shown in Figure 5.4 are not statistically significant. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 5.4 – average DTWRP scores of children relatively secure in Phonological 

Awareness – comparison between most deprived (quintile 1) and least deprived (quintile 5) 

 

The overall differences between quintile 1 (Q1 – most deprived) and quintile 5 (Q5 – least 

deprived) are accounted for by the larger number of children with relatively insecure PA skills.  It 

should be noted that this number is much less than at the start of the session. 

 

Again, with small numbers, and no comparison groups, conclusions can only be tentative.  This 

data supports the view that focussing on PA skills for all children is worthwhile, that improving PA 

reduces the poverty-related attainment gap.  The data also support the view that for some 

children, filling developmental gaps requires more time and input than can be done in a single year 

of school. 

 

Recommendation 4 
In an effort to address the poverty related attainment gap practitioners and schools should 

engage with the Northern Alliance Principles of Effective Phonics Teaching to evaluate 

their current approaches to the early teaching of reading and spelling, and support 

differentiated phonological awareness instruction, based on children’s strengths and gaps 

in phonological awareness, alongside differentiated systematic instruction of grapheme-

phoneme correspondences.  
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https://northernalliance.scot/2017/06/northern-alliance-principles-of-effective-phonics-teaching/

